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Adaptive Soldier/Leader Trainingnd Education

by LTC Oscar Diano and retired LTC Kevin McEnery

The Armor Branch in the operational force has undergone dramatic experiential and organizetiangésTo
prepare new Armoriéutenants for 2% Century professional responsibilities as combiaedhs leaders, the Armor
Basic Officer Lead@@ourse (ABOLC) has changed how new professionals develop their foundation in branch
military/technical expdise.

New Armyoperatingconcepts, new organizational structures, new mission and threat assumptions, and a shift in
Army leader focus from rotational deployments to a culture of preparedness drive adaptability to the forefront of
Army training and lader-development expectations. With that in mindrmor Branch leaders find themselves in
much the same situation as GEN Donn Starry in thel®itDs, defining new assumptions and expectations for an
Army experienced in a specific set of operational practicksst asGENStarry had to analyze the practical
expectations for Armor leaders from the perspectives of lesdeamed in Vietham about mounted combat

against the implications of the 1973 Araba NJ St A 2 | NE -warfar&praleSsibnaly ddsybéle® R
experiences hargarned inOperation Iragi Freedom and Operation Enduring Freeuatin the implications of

other contenporary operations in Mali, Gaza and Kordast as new perspectives on the evolving character of
tactical problems are redefining exgtations for mobile, protected, precision firepower and reconnaissance
expertise, they are also driving the pursuit for new perspectives on professional {dadelopment methods and
institutionaklearning practices.

The redesigned ABOLC program apflie{ ® ! N¥& ¢NI AYyAy3d | yR M&PpENRAYS /2YYlYy
Soldier/Leader Training and Education (ASLTiRgiples to practical chang&sthe ways theArmor School courses

and practices deliver value to wemembers of the Armor Brancheading institutbnal change is an imperative

Armor School leaders have embracd&the ABOLC redesign involves much more than administratively rewriting

course lesson plans amatogram of instructionRol) documentation. This article provides leaders in the operating

forcean explanation of the linkage of an outcordeased approach to Armepfficer leader development whin

the Army Learning Mod€ALM)
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LINE F S a3sunaryuhidr dfficers must confidently adapt standardized practices and behaviors through

judgment grounded in technical proficiencythey must develop professional habits that mark them as competent

in how mounted forces organize, train, maintain and figispecially when conditions are uncertain and dynamic.

ABOLC course design and outcomes reflect Army importance placed on developing leader military/technical

expertise and professional identity unique to the contributions of ArBanch professionals.

Expertise develops through understanding and physical practice. All skills, even the most abstract, begin as physical
practice¢ KS ! . h[/ NBRSaA3y | RRNDHoResSianofmmidSrpaigh th@Bramy 2 F G KS | N
operatingconcept and the uniquexpertise Armor professionals contribute to the combireths team through

their proficiency and training practice©utcomesbased training principles underpin the ABOLC organizational

design and assessment metrics. Creating a productive and relevartgtiedrning environment is central to

instrudor development and practices.

Making changes tArmy Officer Education System (OES) courses is profoundly challagigérgestablished
practices based on hierarchical control, a sierm orientation and kases formed by lod¢ractices® The
institution optimizes its staff processes and persoAamanning criteria to maintain organizationadedictability
and uniformity.Indeed, some Army stakeholders can appear to value predictability more than increalsingnce
to a changing profession, creating leadership challenges for senior Armor leaders inspiring the need for
professonally necessary OES chang&BOLC is a model for addressing that professiomallenge from the
bottom up.

Profession ofarms and BOL®utcomes



Army Doctrinal ReferencePublication(ADRP1 and TRADOC Pphiet 5258-2 describe Armyide intent for change,
but the challenges to implementation in specific institutional programs are moaetical than philosophical.

F'{[ ¢9 A amethadoldgl for@ractical application of change in institutional courselaaderdevelopment
practicesInstructors working within an ASL-bBsed approach learn to teach their students how to learn through
practice and how such practice develops greateitity, judgment and confidence to adaptder conditions of
uncertainty.Relevance requires experts to adapt broad intent and concepts tofgpAcmorBranch expectations.
Armor School leaders are also defining new institutional metrics for leadelamwent that better correlate
instructor expertise and student professional performance with new Army operational and training outcome
expectations’

All newly commissioned Armor officers believe they have entered into a branch that not only reflectd &4 a
Warrior Ethos but one that is unique in its valughe larger profession of arms. New Armi@utenants expect
ABOLC to be physically demanding and mentally challenging as well as highly relevant in terms of wtilit they
learn, how they will lear and who will teach them.

Many Army doctrinal principles and practices are profoundly abstoaabvice professionalgho lack practical
experience No basic course can substitute flet alone produce, experieneeased leadeshipability to perform

at a high level. Replicating complex combiraths dynamics in initial training for new officevko lack

fundamental proficiacy is simply chaotic for themdudgment and confidence do not spring from observing an
SELISNI Q& LIN®wpIBuyté witipar@exing rube@r exposure to chaos. Novices want to learn, through
practice directly relevant to them, how professional Soldiers progressively develop the expertisal to Army
expectationsAs new leaders in the Arm@anch,secondlieutenantsexpect their initial individual learning

experience to also contribute to organizational goals for building expertise at the fundamentals of reconnaissance
and security, precisiodirect fires, mounted mobilityand leader development.

ABOLC learning outcomesust be relevant to the practical context in which Armor officers apply their skills to
resolve missiosrielevant requirements. Outcomes must also be feasible given the institutional context and
resource limitations of ad0-day course for new officer3o link courselearning activities and Armor School
resources to create relevant professiod@arning outcomes, 2/16 Cavalry senior cadre first used ASLTE design
LINRY OALX Sa (2 aYl laondiastudicnApttice amdilntemt Aribr2oyCrieg ARAAThis
mapping process helps create a logical correlation between stuléganhing activities and organizational
resources unhindered by rationalized traditional metrics or past practices.

Longstanding local practice had been for course devetsge start by listing doctrinal tasks, turning tasks into
topics and topics into lessons topicbased courses, developers divide course time by topic and deliver each topic
as a discrete lesson in isolati from its practical utilityTopicbased courss are often criticized as reflecting a

G OKSOGt 201 ¢ TApilyNPthe EKMR015 intent for transition to an outcortessed course design
approach requires eélvelopers to temporarily sedside the doctrinal task list as their staint.

Armor Branch leaderdevelopment practices must distinguish between doctrinal task knowledge and compliant
performance under known conditions withe professional skills required to perform such tasks effectively under
stress and uncertain conditionABOLC outcoas describe the professional expertise Armor officers must develop
through physical practice and contextual performance improvement. Performance measures reflect skill as the
observed human ability to dsomething particularly well.

Course outcomes are natsimple relisting of published doctrinal tasksdeal behavioral attributesArmor School
doctrinal inventories lis480 critical tasks for a 19&uitenant, a professional witless than twoyearsof
experienceThe TRADOC Caomon Core Task Liskceeds 4@asks and describes general aspirations for all new
Army officers, requiring adaptatiomtoranchspecific applicationDoctrinal tasks serve many specific purposes,
but their utility as the starpoint for a productivePolis limited.Such extasive task lists invite temporal or
arbitrary priaitization when time, resourcesr cadre are constrained.

To address operational and resource imperatives, Armor School leaders must apply their professional expertise
and vision to drive better instructiai designs relevant to a new missioommand environment.Instead of

copying from previously approved lessons, 2 ABOLC senior instructors did origimadrk analysis and
development.Research and frank discussion about what makes an Armor offitcgueim terms of understanding



and skills drove a common vision for logical progression from newly commissionedjofoeaperational
experienceThough done freehand on whiteboards during a week of structured discussion sesgjons] is an
exampleof this analytical work.

Figure 1 Creating a model for learning.

In ABOLC, professional understanding and skill builds incrementally across the entire Pol. Content establishes
student ownership for their previous instructipincorporation of new knowledge, guided physical practice, expert
feedback angfinally, practical application to dee missioArelevant problemsTo develop professional confidence,
accountability and adaptability, students must experience a dipeattical relationship between what they are
taught, who teaches them andritically, why they are taught specific skills and topics in context.

ABOLC is divided into distinct phases with four unifying theamedasts 19 week&ach phase serves as the

foundation and prerequite for the subsequent phase.l OK LIK | & Sgatde O dzRS Ayl s & A OK & (i dzR &
demonstrate their readines®f progress to the next phasé&o provide unity of effortthe four themes are ground

mobility, precision direct fes, troopleading praedures and fighting tactickigure Jllustrates the basic course

map.

A successful ABOLC graduate has physically demonstrated foundational proficiency and confidence in fundamental
professional skills through contextual understanding and repetitive application assesaediuctured

experience ABOLC outcomes reflect the special abilities and professional attributes that gaining commanders,
noncommissioned officerssoldiers; andindeed the newikutenants themselveg shouldsee in an ABOLC

graduate upon arrival in his firsinit of assignment. Professionally still a noyite officer is prepared to learn

from operational experience. This course map guides outcbased development of logical course content,
adaptivelearning activities and performance measures, and orgditimal resource management.



